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The  Curriculum  Resource  Units 


The  Basic  English  OAIP  consists  of  a  Handbook,  Assessment  Strategies  and  Ma¬ 
terials,  and  a  set  of  curriculum  resource  units.  The  Handbook  outlines  the  philosophy 
and  methodology  of  the  pool.  Assessment  Strategies  and  Materials  provides  materials 
for  classroom  use.  The  curriculum  resource  units  include  two  high-interest  themes  for 
each  grade  from  9  to  12  and  three  resource  guides  to  help  teachers  integrate  computers,  me¬ 
dia,  and  drama  into  their  programs.  They  provide  models  of  how  assessment  and  evaluation 
can  be  integrated  with  daily  teaching. 


The  approach  to  assessment  and  evaluation  recommended  by  this  pool  is  outlined  in  a  four- 
stage  model,  presented  in  a  diagram  and  a  chart  on  pages  13  and  14  of  the  Handbook. 
These  four  stages  are: 


Stage  One: 
Stage  Two: 
Stage  Three: 
Stage  Four: 


Assessing  Learning  Background 
Ongoing  Assessment  and  Evaluation 
Summative  Evaluation 
Reporting 


The  Basic  English  OAIP  is  also  based  on  the  curriculum  and  evaluation  areas  referred  to 
on  page  12  of  English:  Curriculum  Guideline,  1987: 


Writing  (as  process) 

Small  group  (or  interactive)  learning 
Oral  language  (Listening  and  Speaking) 

Work  and  study  habits  (and  independent  learning) 

Summative  tests  or  examinations  (and  projects) 

The  curriculum  resource  units  are  organized  according  to  the  four-stage  model  and 
provide  opportunities  for  assessment  in  the  above  curriculum  areas.  Each  unit  includes 
interesting  activities,  instructions,  resources,  and  guides  to  assessment.  Many  of  the  units 
involve  drama  and  role-play  activities.  The  curriculum  resource  units  are  presented  as 
a  resource.  Some  teachers  may  wish  to  use  the  activities  exactly  as  described,  and  in  the 
order  presented.  Others  may  prefer  to  select  only  those  activities  that  correspond  with  their 
own  teaching  style  and  the  needs  and  interests  of  their  classes.  You  may  select  or  reject 
activities,  add  to  or  delete  from  them,  edit,  revise,  and  extend  them.  Do  whatever  you  need 
to  do  to  make  these  units  relevant,  interesting,  and  engaging  for  your  own  classes. 

The  time  recommended  for  the  theme  units  is  twenty  to  thirty  hours,  or  four  to  six  weeks. 
The  time  required  for  the  three  resource  guides  will  depend  upon  how  they  are  being  used 
with  your  program. 

A  complete  listing  of  the  curriculum  resource  units  is  provided  on  the  next  page,  with  a 
brief  description  of  each. 
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Description  of  Curriculum  Resource  Units 


Grade  9 


Grade  10 


Grade  11 


Grade  12 


Any  Grade 


4  Bcisic  English  OAIP 


HORROR 

This  unit  encourages  students  to  extend  their  awareness  of  what  horror 
is  all  about,  and  to  consider  why  people  are  so  drawn  to  horror. 

CHALLENGES 

This  unit  encourages  students  to  consider  how  people  set  challenges  for 
themselves  and  overcome  obstacles  in  their  lives. 

CRIME  AND  CONSEQUENCES 

This  unit  focusses  students’  attention  on  choices,  consequences,  and  the 
law. 

WHEELS 

This  unit  deals  with  issues  related  to  automobiles,  including  safety, 
consumerism,  and  responsibility. 

CHILDREN’S  LITERATURE 

This  unit  encourages  students  to  consider  their  own  experience  as  read¬ 
ers,  and  engages  students  in  storytelling  and  story  writing. 

OUR  MYSTERIOUS  WORLD 

This  unit  is  a  collection  of  activities  to  generate  student  reading  and 
writing  about  both  fictional  and  real  mysteries. 

RELATIONSHIPS 

This  unit  deals  with  relationships  between  people  as  portrayed  through 
what  we  read,  what  we  view,  and  what  we  hear. 

OLD  AGE 

This  unit  examines  some  of  our  misconceptions  about  old  age,  and  en¬ 
courages  students  to  broaden  their  understanding  of  the  aging  process. 

VIDEO  PRODUCTION/WORK  EXPERIENCE 

This  unit  provides  ideas  for  how  to  use  a  video  camera  in  the  classroom. 

CLOZE  ENCOUNTERS  UNLIMITED 

This  unit  integrates  reading,  writing,  and  language  study  by  providing 
computer  activities  to  be  done  collaboratively. 

USING  DRAMA  IN  THE  ENGLISH  CLASSROOM 

This  guide  provides  teachers  with  ideas  for  incorporating  drama  into 
the  English  classroom. 


The  Crime  and  Consequences  Unit 


Focus  of  the  Unit 

The  purpose  of  this  unit  is  to  engage  students  in  a  variety  of  activities  that  centre  on  the 
theme  of  crime  and  consequences.  There  are  opportunities  for  reading  and  responding  to 
literature,  participating  in  role-play,  engaging  in  group  work,  and  undertaking  projects  and 
research. 

Purposes  of  the  Unit 

There  are  many  opportunities  for  students  to: 

1.  respond  to  the  ideas  found  in  literature,  media,  and  research, 

2.  participate  in  discussions,  writing,  and  presentations  growing  out  of  the  literature, 
media,  and  research, 

3.  work  alone,  with  partners,  in  small  groups,  and  in  larger  groups  for  various  purposes, 

4.  develop  research  skills,  and 

5.  become  aware  of  their  own  and  others’  attitudes  towards  crime  and  the  consequences 
of  criminal  behaviour. 


Opportunities  for  Assessment 

The  activities  in  this  unit  will  provide  many  opportunities  for  teacher,  peer,  and  self  assess¬ 
ment  of  the  learning  that  is  taking  place.  With  each  activity  in  Stage  One  and  Stage  Two, 
you  will  find  a  guide  to  assessment.  In  the  guide,  areas  of  assessment  are  suggested.  Within 
each  area  you  will  find  specific  criteria  and  indicators  to  guide  your  assessment.  With  each 
activity  in  Stage  Three,  you  will  find  a  guide  to  summative  evaluation  on  which  to  record 
the  criteria  to  be  evaluated,  as  well  as  the  marks  and  comments. 

Use  of  Media 


Some  students  learn  most  effectively  when  they  can  see  material  presented  visually.  By  using 
a  variety  of  media  for  teaching  and  learning,  you  will  be  more  likely  to  reach  these  students. 

Before  beginning  this  unit,  gather  some  media  and  audio-visual  resources.  Make  your 
teacher-librarian  aware  of  your  goals  in  the  Crime  and  Consequences  unit.  Give  him/her 
time  to  gather  and  order  resources.  Appoint  two  students  to  read  through  the  catalogue  of 


Crime  and  Consequences  5 


films  available  in  your  own  board’s  film  and  videotape  library.  Let  the  students  select  two 
or  three  films  that  will  help  to  support  the  learning  within  the  unit. 

Appoint  some  students  to  take  responsibility  for  skimming  local  newspapers  and  current 
magazines  for  articles  and  pictures  related  to  the  crime  and  consequences  theme. 

Appoint  other  students  to  be  on  the  lookout  for  criminal  situations  in  TV  programs,  news¬ 
casts,  and  documentaries.  Have  several  students  prepare  a  video  guide  or  guide  to  the  movies 
to  select,  recommend,  and  perhaps  report  on  feature  films  that  focus  on  crime  and  conse¬ 
quences. 


Oral  Reading  with  Students 

In  order  to  supplement  the  activities  of  the  unit,  it  is  a  good  idea  to  spend  some  time  reading 
aloud  with  students.  You  might  select  a  novel  and  devote  a  portion  of  each  period  to  reading 
a  chapter  aloud.  You  might  also  select  a  number  of  short  stories  that  would  be  effective  when 
read  aloud.  Those  students  in  your  class  who  are  good  readers  might  volunteer  to  participate 
in  the  oral  reading.  Another  strategy  might  be  to  prepare  taped  readings  of  literature. 

Journal  Topics 

Journal  writing  is  most  effective  when  students  have  a  specific  topic  related  to  and  building 
out  of  the  theme.  Listed  below  are  some  suggested  topics: 

1.  Crime  is  a  major  problem  in  any  community. 

2.  Newspapers  and  television  should/should  not  provide  a  lot  of  coverage  of  crime  stories. 

3.  Television  crime,  especially  violence,  does/does  not  cause  viewers  to  commit  crimes. 

4.  Prison  is/is  not  an  effective  punishment  for  criminal  behaviour. 

5.  The  death  penalty  is/is  not  an  effective  deterrent  to  murder. 

6.  Members  of  the  public  should/should  not  be  allowed  to  keep  guns. 

7.  Trial  by  judge  and  jury  is/is  not  a  fair  way  of  deciding  if  a  criminal  is  guilty. 

8.  What  are  the  main  points  of  the  Young  Offenders  Act?  Is  it  a  fair  act? 

9.  The  best  ways  to  reduce  crime  in  a  big  city  are. . . 
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Using  Photographs  as  Springboards  for  Writing 


Gather  a  selection  of  photographs  or  clippings  depicting  people  experiencing  the  effects  of 
crime  or  its  consequences.  Use  these  pictures  as  springboards  for  student  writing. 

Possible  Extensions  beyond  This  Unit 

Listed  below  are  some  possible  student  activities  extending  beyond  the  unit.  Encourage 
students  to  extend  their  learning  beyond  the  walls  of  the  classroom. 

1.  Volunteer  to  visit  someone  in  a  local  jail. 

2.  Present  a  play  involving  a  crime. 

3.  Challenge  the  students  in  your  school  to  get  involved  in  a  community  project  to  combat 
crime. 

Opportunities  for  Integration  with  Other  School  Subjects 

1.  Science 

(a)  Research  new  methods  of  crime  detection. 

2.  Personal  Life  Management 

(a)  Research  the  services  available  to  people  on  probation  in  your  community.  Create 
a  brochure  advertising  these  services. 

3.  Business/Computers 

(a)  Use  a  word  processor  to  create  a  Crime  Doesn’t  Pay  magazine  or  newsletter. 
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stage  One 

ASSESSING  LEARNING  BACKGROUND 


'r- 

'  :  & . 


Activity  1 


Viewing  and  Talking  in  Groups 


Introduction 

The  purpose  of  this  activity  is  to  employ  film  as  a  stimulus  for  role-playing,  talking  in  groups, 
and  writing.  The  activity  allows  students  to  enter  into  the  imaginative  life  of  characters, 
recognize  alternatives,  collaborate  in  small  groups,  and  make  inferences  and  predictions.  This 
activity  allows  for  observation  of  Work  and  Study  Habits,  Small  Group  Learning,  and 
Writing. 

Instructions 

1.  Students  form  into  groups  of  three.  Each  group  chooses  one  of  the  following  situations 
and  enacts  a  short  improvisation: 

(a)  Parent(s)  instructing  and  warning  a  son/daughter  before  going  out  on  a  date 

(b)  Parent(s)  reprimanding  a  son/daughter  for  drinking  under  age 

2.  Introduce  the  film  Hot  Wheels  (available  from  the  National  Film  Board).  Issues  to  be 
emphasized  in  the  viewing  and  discussion  are: 

(a)  moral  questions  of  “borrowing”  a  car 

(b)  drinking  and  driving 

(c)  peer  pressure 

3.  Show  the  film  to  the  point  where  the  three  boys  are  at  the  shopping  centre  looking  for 
a  car  to  steal. 

Questions  for  written  response: 

(a)  Who  is  the  “instigator”?  How  do  you  know? 

(b)  How  do  the  other  two  boys  feel  about  stealing  a  car? 

(c)  If  you  were  a  fourth  person  in  the  scene,  what  would  you  do?  Why? 

Working  in  small  groups,  students  discuss  what  will  happen  from  this  point  to  the  end 
of  the  film.  They  then  collaboratively  write  out  their  prediction. 

A  representative  from  each  group  presents  the  ending  to  the  class.  The  class  comments 
on  the  credibility  and  creativity  of  each  group’s  ending. 

Show  the  ending  of  the  film  to  the  class. 


4. 

5. 

6. 
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7.  Follow-up  discussions  may  involve: 

(a)  the  actual  versus  predicted  endings 

(b)  decisions  made  by  the  teenagers  and  the  consequences  of  those  decisions 

(c)  consideration  of  who  was  to  blame 

(d)  consideration  of  appropriate  punishments 

8.  Journal  or  other  writing  should  grow  out  of  this  discussion. 

Refer  to  Using  Drama  in  the  English  Classroom^  another  book  in  the  Basic  English  OAIP 
series,  for  additional  strategies  and  ideas. 
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Activity  1 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


PUNCTUALITY 

Does  the  student: 

(a)  arrive  for  class  on  time? 

EFFORT 

Does  the  student: 

(a)  show  willingness  to  learn? 

(b)  work  consistently? 

(c)  strive  to  improve? 

(d)  try  to  overcome  difficulties? 

(e)  seek  help  when  necessary? 

ATTENTIVENESS 

Does  the  student: 

(a)  watch  the  film  attentively? 

(b)  follow  instructions? 

(c)  concentrate  on  given  tasks? 

Continued 
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Activity  1  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

SMALL  GROUP  LEARNING 


ATTITUDE 

Does  the  student  show: 

(a)  willingness  to  work  in  a  group? 

(b)  self-discipline? 

(c)  commitment  to  learn? 

CO-OPERATION/ 

INTERACTION 

Does  the  student: 

(a)  accept  others  in  the  group? 

(b)  help  others  in  the  group? 

(c)  listen  to  others  in  the  group? 

INVOLVEMENT 

Does  the  student: 

(a)  make  him/herself  understood? 

(b)  speak  with  sincerity? 

WRITING 


ATTITUDE 

Is  the  student  willing  to: 

(a)  write? 

(b)  write  increasing  amounts? 

14  Basic  English  OAIP 


Activity  2 


Talking  and  Listening  in  Groups 


Introduction 

This  activity  is  concerned  with  assessing  students’  ability  to  examine  a  problem  through 

group  discussion.  Its  purposes  are  to  have  students  engage  in  small  group  learning,  and  to 

have  them  gain  practice  in  negotiating,  persuading,  and  convincing  others  of  their  opinions. 

This  activity  allows  for  observation  of  Small  Group  Learning. 

Instructions 

1.  Working  individually,  students  look  at  one  of  the  pictures  (pages  18  and  19)  and  either 
write  a  short  story  based  on  the  action,  or  write  an  explanation  such  as  might  be  found 
in  a  newspaper  article.  (See  the  student  instruction  sheet  on  page  20.) 

2.  Students  form  groups  of  from  three  to  five  students  and  read  the  group  work  part  of 
the  instruction  sheet. 

3.  Students  take  turns  telling  their  group  their  explanations  for  what  is  going  on  in  the 
picture.  Discussion  in  the  group  should  centre  around  which  explanation  is  the  best. 

4.  During  group  work,  the  teacher  observes  and  assesses  the  students,  observing  a  maxi¬ 
mum  of  three  students  at  any  one  time. 

5.  After  approximately  15  to  20  minutes,  each  group  is  required  to  share  its  conclusions 
with  the  class. 
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Activity  2 

Guide  to  Assessment 


CRITERIA 


INDICATORS 


SMALL  GROUP  LEARNING 

ATTITUDE  Does  the  student  show: 

(a)  willingness  to  work  with  a  partner  or 
group? 

(b)  a  sense  of  sincerity? 

(c)  commitment  to  the  learning? 

(d)  a  sense  of  confidence? 

(e)  self-discipline? 

(f)  acceptance  of  responsibility? 

EXPLORATORY  TALK  Does  the  student: 

(a)  ask  relevant  questions? 

(b)  listen  and  talk  to  learn? 

(c)  explore  feelings? 

(d)  generate  new  ideas? 

INVOLVEMENT  Does  the  student: 

(a)  make  him/herself  understood? 

(b)  speak  with  sincerity? 

(c)  develop  a  point  of  view? 

(d)  convince  others? 

(e)  share  personal  experiences? 


Continued 
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Activity  2  Guide  to  Assessment 

Page  2 


CRITERIA 


INDICATORS 


CO-OPERATION/  Does  the  student: 

INTERACTION  (a)  accept  others  in  the  group? 

(b)  help  others  in  the  group? 

(c)  encourage  others  in  the  group? 

(d)  listen  to  and  evaluate  the  views  of  others? 


ROLES  Does  the  student: 

(a)  understand  the  purpose  of  the  group? 

(b)  propose  a  suitable  approach? 

(c)  keep  the  group  on  track? 

(d)  take  notes? 

(e)  report  back? 
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Activity  2 


What’s  Going  On? 

Student  Instructions 


Working  Individually 

1.  Spend  a  few  minutes  looking  carefully  at  the  picture  you  have  been  given.  Decide  what 
you  think  is  happening  in  the  picture. 

2.  Write  a  very  short  story  based  on  what  is  happening  in  the  picture. 
or 

Write  an  explanation,  such  as  you  might  read  in  a  newspaper,  about  what  is  going  on. 

Working  in  Your  Group 

1.  Each  of  you  takes  a  turn  telling  the  group  members  what  you  think  is  going  on  in  the 
picture.  Do  not  read  what  you  have  written;  try  to  remember  what  you  wrote. 

2.  Once  everyone  has  spoken,  discuss  each  of  the  accounts  to  try  and  decide  which  is  the 
best  one.  If  you  feel  your  account  is  the  best,  try  to  persuade  the  other  group  members. 
Ask  other  students  questions  about  their  accounts. 

3.  Once  you  have  decided  on  one  account,  be  prepared  to  share  it  with  the  whole  class. 
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Activity  3 


Group  Role-play 


Introduction 


This  activity  is  concerned  with  assessing  students’  ability  to  explore  a  real-life  situation 
through  role-play.  Its  purposes  are  to  have  students  engage  in  small  group  learning,  recognize 
the  value  of  verbal  and  non-verbal  communication,  demonstrate  commitment  to  a  task,  and 
evaluate  their  own  work  and  the  work  of  their  peers.  This  activity  allows  for  observation  of 

Work  and  Study  Habits  and  Speaking. 

Instructions 

1.  Working  in  the  same  small  groups  established  for  Activity  2,  students: 

(a)  prepare  to  enact  the  scenario  they  created  from  the  picture, 
or 

(b)  prepare  a  news  report  (TV,  radio,  or  newspaper)  about  the  incident, 
or 

(c)  prepare  a  series  of  tableaux  depicting  the  main  events  of  the  incident. 

2.  Give  students  the  option  of  presenting  their  work  to  the  whole  class. 

3.  If  the  groups  have  presented  their  work  to  the  class  for  feedback,  they  may  then  be 
given  the  opportunity  to  improve  their  presentations. 

Refer  to  Using  Drama  in  the  English  Classroom^  another  book  in  this  series,  for  additional 
strategies  and  ideas. 

Note:  The  learning  which  takes  place  during  these  activities  should  be  given  more  attention 
than  the  finished  products. 
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Activity  3 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


EFFORT 

Does  the  student: 

(a)  show  willingness  to  learn? 

(b)  try  to  overcome  difficulties? 

(c)  seek  help  when  necessary? 

CO-OPERATION 

Does  the  student: 

(a)  follow  classroom  procedures? 

(b)  respect  ideas  and  opinions  of  others? 

ENTHUSIASM 

Does  the  student: 

(a)  approach  work  with  an  “I  can  do  it” 

attitude? 

(b)  encourage  others? 

Continued 
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Activity  3  Guide  to  Assessment 

Page  2 


CRITERIA 


INDICATORS 


SPEAKING 

ATTITUDE  Does  the  student  show  willingness  to: 

(a)  speak? 

(b)  concentrate? 

(c)  participate  in  a  range  of  activities? 

EXPRESSION  Does  the  student  maintain  appropriate: 

(a)  voice? 

(b)  volume? 

(c)  pace? 

(d)  tone? 

(e)  articulation? 

(f)  body  language? 

(g)  eye  contact? 

(h)  posture? 

ROLE-PLAY  Does  the  student: 

(a)  assume  a  role? 

(b)  sustain  the  role? 

(c)  show  imagination  and  thought? 

(d)  identify  with  the  feelings  of  characters? 

(e)  project  into  the  situation  imagined? 

(f)  try  to  convey  a  range  of  emotions? 

(g)  sustain  concentration? 

(h)  show  empathy? 
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stage  Two 

ONGOING  ASSESSMENT  AND  EVALUATION 


Activity  4 


Reading  and  Writing 


Introduction 

This  activity  employs  the  newspaper  as  a  stimulus  for  reading  and  writing.  It  aims  to  develop 
in  students  a  better  appreciation  of  the  newspaper  as  an  information  medium.  The  activity 
also  introduces  the  concepts  of  purpose  and  audience.  This  activity  allows  for  observation 

of  Speaking,  Listening,  and  Writing. 

Instructions 


1.  Distribute  newspapers  and  ask  students  to  locate  and  read  stories  which  interest  them 
about  crime  and/or  the  consequences  of  crime. 

2.  Invite  volunteers  to  retell  their  stories  to  the  class  in  their  own  words. 

3.  Invite  the  rest  of  the  class  to  ask  questions  about  the  stories. 

4.  Invite  volunteers  to  write  the  headlines  of  their  crime  stories  on  the  board. 

5.  Initiate  discussion  about  these  headlines,  in  particular  how  they  are  different  from 
regular  sentences. 

6.  Working  individually  or  with  a  partner,  students  complete  the  “Expanding  Headlines” 
activity  (pages  31-32). 

7.  Students  generate  their  own  captivating  headlines  for  a  crime  story  they  would  like  to 
read  about. 

8.  Students  select  a  headline  from  the  lists  developed  in  G  or  7  above.  They  must  first 
expand  it  and  then  write  a  paragraph  or  short  news  story  based  on  the  headline. 

9.  Students  clear  their  desks,  and  sit  back  and  enjoy  the  experience  as  you  read  “On  the 
Sidewalk  Bleeding”  (pages  33-40).  The  reading  should  be  sensitive  and  passionate  and, 
if  possible,  should  be  done  in  role  when  the  story  requires  it. 

10.  Initiate  a  discussion  on  the  central  issue  of  the  story:  the  tension  between  needing  to 
belong  to  a  group  and  being  an  individual. 

Students  may  also  respond  by  writing  in  a  response  journal,  drawing,  or  finding  pictures 
which  capture  the  mood  and  action  of  the  story. 
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11.  Students  read  the  article  “Royal  Stabbed  in  Alley”  (page  41). 

12.  Invite  students  to  respond  to  the  article. 

(a)  Brainstorm  the  differences  between  the  article  and  the  short  story.  Record  these 
on  the  board. 

(b)  Discuss  why  the  article  and  story  are  so  different. 

(c)  Introduce  the  concepts  of  purpose  and  audience  when  writing. 

13.  Discuss  with  students  how  the  style  of  a  piece  of  writing  is  influenced  by  the  purpose 
for  which  it  was  written.  They  have  read  newspaper  reports,  studied  headlines,  and 
listened  to  a  short  story,  all  about  crimes  and  their  consequences. 

14.  Students  retrieve  the  articles  they  first  selected  from  the  newspaper  and  read  them 
again. 

15.  Review  the  differences  they  identified  between  the  short  story  and  the  related  news 
article. 

16.  Students  spend  time  reading,  browsing  through,  and  researching  short  stories  in  class 
or  in  the  resource  centre. 

17.  Students  develop  their  own  short  stories  based  on  the  news  articles  they  had  originally 
selected. 

Note:  Many,  if  not  all,  students  will  need  a  significant  amount  of  help  with  this  last 
step. 
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Activity  4 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

SPEAKING 


ATTITUDE 

Does  the  student  show  willingness  to: 

(a)  speak? 

(b)  concentrate? 

(c)  tell  stories  in  a  group? 

CONTENT 

Does  the  student: 

(a)  ask  relevant  questions? 

(b)  express  critical  judgement? 

(c)  hold  and  express  opinions? 

LISTENING 


ATTITUDE 

Is  the  student  willing  to: 

RESPONSIVENESS 

(a)  listen? 

(b)  respond? 

Does  the  student: 

(a)  understand  what  is  read? 

(b)  evaluate  what  is  read? 

(c)  show  courtesy  to  the  speaker? 

Continued 

Crime  and  Consequences  29 


Activity  4  Guide  to  Assessment 

Page  2 


CRITERIA 


INDICATORS 


WRITING 

ATTITUDE  Is  the  student  willing  to: 

(a)  write? 

(b)  find  a  topic? 

(c)  write  increasing  amounts? 


Select  other  criteria  and  indicators  for  writing  appropriate  to  each 
student’s  level  of  ability.  See  pages  62-75  of  Assessment  Strategies 
and  Materials^  one  of  the  books  in  this  series. 
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Activity  4 


Expanding  Headlines 
Student  Instructions 

Read  the  following  headlines  carefully.  Then  rewrite  each  one  as  a  complete  sentence  on  the 
lines  below. 

Name:  _  Date:  _ 

1.  JEWELLERY  SALESMAN  DEAD  AFTER  LEAVING  RING  IN  BATHTUB 


2.  MUGGER  FOILED 


3.  COP’S  BEAT,  DEADLY  BORE 


4.  BURNING  DESIRE  BLAMED  FOR  ARSON 


5.  FIRST  CUT  WAS  THE  DEEPEST 
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6.  DOGGONE! 


7.  CHECK  UNCOVERS  ERAUD 


8.  BLIND  RAGE  LED  TO  DEATH 


9.  TEACH  PUBLIC  SEATBELT  LAW  AND  POLICE  IT,  GROUP  URGES 


10.  COPS  HUNTING  CABBY  ROBBER 
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Activity  4 


ON  THE  SIDEWALK  BLEEDING 

by  Evan  Hunter 


‘7  donH  want  to  die,”  he  thought, 
haven't  lived  yet.” 

The  last  experience  of  life  is  death.  In  this 
short  story,  Evan  Hunter,  author  of 
The  Blackboard  Jungle,  tells  of  the 
aloneness,  the  agony  of  a  sixteen-year-old  boy 
who  discovers  the  true  meaning  of  life 
in  the  moment  of  death. 


THE  BOY  LAY  BLEEDING  IN  THE  RAIN.  He  was  sixteen  years  old,  and  he  wore  a  bright 
purple  silk  jacket,  and  the  lettering  across  the  back  of  the  jacket  read  THE  ROYALS.  The 
boy’s  name  was  Andy,  and  the  name  was  delicately  scripted  in  black  thread  on  the  front  of 
the  jacket,  just  over  the  heart.  Andy. 

He  had  been  stabbed  ten  minutes  ago.  The  knife  had  entered  just  below  his  rib  cage  and  had 
been  drawn  across  his  body  violently,  tearing  a  wide  gap  in  his  flesh.  He  lay  on  the  sidewalk 
with  the  March  rain  drilling  his  jacket  and  drilling  his  body  and  washing  away  the  blood 
that  poured  from  his  open  wound.  He  had  known  excruciating  pain  when  the  knife  had  torn 
across  his  body,  and  then  sudden  comparative  relief  when  the  blade  was  pulled  away.  He  had 
heard  the  voice  saying,  “That’s  for  you.  Royal!”  and  then  the  sound  of  footsteps  hurrying 
into  the  rain,  and  then  he  had  fallen  to  the  sidewalk,  clutching  his  stomach,  trying  to  stop 
the  flow  of  blood. 

He  tried  to  yell  for  help,  but  he  had  no  voice.  He  did  not  know  why  his  voice  had  deserted 
him,  or  why  the  rain  had  suddenly  become  so  fierce,  or  why  there  was  an  open  hole  in  his 
body  from  which  his  life  ran  redly,  steadily.  It  was  11.30  p.m.,  but  he  did  not  know  the  time. 

There  was  another  thing  he  did  not  know. 

He  did  not  know  he  was  dying.  He  lay  on  the  sidewalk,  bleeding,  and  he  thought  only:  That 
was  a  fierce  rumble.  They  got  me  good  that  time,  but  he  did  not  know  he  was  dying.  He 
would  have  been  frightened  had  he  known.  In  his  ignorance,  he  lay  bleeding  and  wishing  he 
could  cry  out  for  help,  but  there  was  no  voice  in  his  throat.  There  was  only  the  bubbling 
of  blood  between  his  lips  whenever  he  opened  his  mouth  to  speak.  He  lay  silent  in  his  pain, 
waiting,  waiting  for  someone  to  find  him. 
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He  could  hear  the  sound  of  automobile  tires  hushed  on  the  muzzle  of  rainswept  streets,  far 
away  at  the  other  end  of  the  long  alley.  He  lay  with  his  face  pressed  to  the  sidewalk,  and  he 
could  see  the  splash  of  neon  far  away  at  the  other  end  of  the  alley,  tinting  the  pavement  red 
and  green,  slickly  brilliant  in  the  rain. 

He  wondered  if  Laura  would  be  angry. 

He  had  left  the  jump  to  get  a  package  of  cigarettes.  He  had  told  her  he  would  be  back 
in  a  few  minutes,  and  then  he  had  gone  downstairs  and  found  the  candy  store  closed.  He 
knew  that  Alfredo’s  on  the  next  block  would  be  open  until  at  least  two,  and  he  had  started 
through  the  alley,  and  that  was  when  he’d  been  ambushed.  He  could  hear  the  faint  sound 
of  music  now,  coming  from  a  long,  long  way  off,  and  he  wondered  if  Laura  was  dancing, 
wondered  if  she  had  missed  him  yet.  Maybe  she  thought  he  wasn’t  coming  back.  Maybe 
she  thought  he’d  cut  out  for  good.  Maybe  she’s  already  left  the  jump  and  gone  home.  He 
thought  of  her  face,  the  brown  eyes  and  the  jet-black  hair,  and  thinking  of  her  he  forgot  his 
pain  a.  little,  forgot  that  blood  was  rushing  from  his  body.  Someday  he  would  marry  Laura. 
Someday  he  would  marry  her,  and  they  would  have  a  lot  of  kids,  and  then  they  would  get 
out  of  the  neighborhood.  They  would  move  to  a  clean  project  in  the  Bronx,  or  maybe  they 
would  move  to  Staten  Island.  When  they  were  married,  when  they  had  kids  .... 

He  heard  footsteps  at  the  other  end  of  the  alley,  and  he  lifted  his  cheek  from  the  sidewalk 
and  looked  into  the  darkness  and  tried  to  cry  out,  but  again  there  was  only  a  soft  hissing 
bubble  of  blood  on  his  mouth. 

The  man  came  down  the  alley.  He  had  not  seen  Andy  yet.  He  walked,  and  then  stopped  to 
lean  against  the  brick  of  the  building,  and  then  walked  again.  He  saw  Andy  then  and  came 
toward  him,  and  he  stood  over  him  for  a  long  time,  the  minutes  ticking,  ticking,  watching 
him  and  not  speaking. 

Then  he  said,  “What’s  a  matter,  buddy?” 

Andy  could  not  speak,  and  he  could  barely  move.  He  lifted  his  face  slightly  and  looked  up 
at  the  man,  and  in  the  rainswept  alley  he  smelled  the  sickening  odor  of  alcohol  and  realized 
the  man  was  drunk.  He  did  not  feel  any  particular  panic.  He  did  not  know  he  was  dying, 
and  so  he  felt  only  mild  disappointment  that  the  man  who  had  found  him  was  drunk. 

The  man  was  smiling. 

“Did  you  fall  down,  buddy?”  he  asked.  “You  mus’  be  as  drunk  as  I  am.”  He  grinned,  seemed 
to  remember  why  he  had  entered  the  alley  in  the  first  place,  and  said,  “Don’  go  way.  I’ll  be 
ri’  back.” 

The  man  lurched  away.  Andy  heard  his  footsteps,  and  then  the  sound  of  the  man  colliding 
with  a  garbage  can,  and  some  mild  swearing,  and  the  sound  of  the  man  urinating,  lost  in 
the  steady  wash  of  the  rain.  He  waited  for  the  man  to  come  back. 
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It  was  11.39. 


When  the  man  returned,  he  squatted  alongside  Andy.  He  studied  him  with  drunken  dignity. 

“You  gonna  catch  cold  here,”  he  said.  “What’s  a  matter?  You  like  layin’  in  the  wet?” 

Andy  could  not  answer.  The  man  tried  to  focus  his  eyes  on  Andy’s  face.  The  rain  spattered 
around  them. 


“You  like  a  drink?” 

Andy  shook  his  head. 

“I  gotta  bottle.  Here,”  the  man  said.  He  pulled  a  pint  bottle  from  his  inside  jacket  pocket. 
He  uncapped  it  and  extended  it  to  Andy.  Andy  tried  to  move,  but  pain  wrenched  him  back 
flat  against  the  sidewalk. 

“Take  it,”  the  man  said.  He  kept  watching  Andy.  “Take  it.”  When  Andy  did  not  move, 
he  said,  “Nev’  mind.  I’ll  have  one  m’self.”  He  tilted  the  bottle  to  his  lips,  and  then  wiped 
the  back  of  his  hand  across  his  mouth.  “You  too  young  to  be  drinkin’,  anyway.  Should  be 
’shamed  of  yourself,  drunk  an’  laying  in  a  alley,  all  wet.  Shame  on  you.  I  gotta  good  minda 
calla  cop.” 

Andy  nodded.  Yes,  he  tried  to  say.  Yes,  call  a  cop.  Please.  Call  one. 

“Oh,  you  don’t  like  that,  huh?”  the  drunk  said.  “You  don’  wanna  cop  to  fin’  you  all  drunk 
an’  wet  in  a  alley,  huh?  Okay,  buddy.  This  time  you  get  off  easy.”  He  got  to  his  feet. 
“This  time  you  lucky,”  he  said.  He  waved  broadly  at  Andy,  and  then  almost  lost  his  footing. 
“S’long,  buddy.”  he  said. 

Wait^  Andy  thought,  wait,  please,  I’m  bleeding. 

“S’long,”  the  drunk  said  again.  “I  see  you  aroun’,”  and  then  he  staggered  off  up  the  alley. 
Andy  lay  and  thought:  Laura,  Laura.  Are  you  dancing? 

The  couple  came  into  the  alley  suddenly.  They  ran  into  the  alley  together,  running  from 
the  rain,  the  boy  holding  the  girl’s  elbow,  the  girl  spreading  a  newspaper  over  her  head  to 
protect  her  hair.  Andy  lay  crumpled  against  the  pavement,  and  he  watched  them  run  into 
the  alley  laughing,  and  then  duck  into  the  doorway  not  ten  feet  from  him. 

“Man,  what  rain!”  the  boy  said.  “You  could  drown  out  there.” 

“I  have  to  get  home,”  the  girl  said.  “It’s  late,  Freddie.  I  have  to  get  home.” 
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“We  got  time,”  Freddie  said.  “Your  people  won’t  raise  a  fuss  if  you’re  a  little  late.  Not  with 
this  kind  of  weather.” 

“It’s  dark,”  the  girl  said,  and  she  giggled. 

“Yeah,”  the  boy  answered,  his  voice  very  low. 

“Freddie  ...?” 

“Urn.” 

“You’re  ...  you’re  standing  very  close  to  me.” 

“Urn?” 

There  was  a  long  silence.  Then  the  girl  said,  “Oh,”  only  that  single  word,  and  Andy  knew 
she’d  been  kissed,  and  he  suddenly  hungered  for  Laura’s  mouth.  It  was  then  that  he  wondered 
if  he  would  ever  kiss  Laura  again.  It  was  then  that  he  wondered  if  he  was  dying. 

No,  he  thought,  /  can't  be  dying,  not  from  a  little  street  rumble,  not  from  just  getting  cut. 
Guys  get  cut  all  the  time  in  rumbles.  I  can’t  be  dying.  No,  that’s  stupid.  That  don’t  make 
any  sense  at  all. 

“You  shouldn’t,”  the  girl  said. 

“Why  not?” 

“I  don’t  know.” 

“Do  you  like  it?” 

“Yes.” 

“So?” 

“I  don’t  know.” 

“I  love  you,  Angela,”  the  boy  said. 

“I  love  you,  too,  Freddie,”  the  girl  said,  and  Andy  listened  and  thought:  /  love  you,  Laura. 
Laura,  I  think  rnaybe  I’m  dying.  Laura,  this  is  stupid  but  I  think  maybe  I’m  dying.  Laura,  I 
think  I’m  dying! 


36  Basic  English  OAIP 


He  tried  to  speak.  He  tried  to  move.  He  tried  to  crawl  toward  the  doorway  where  he  could 
see  the  two  figures  in  embrace.  He  tried  to  make  a  noise,  a  sound,  and  a  grunt  came  from 
his  lips,  and  then  he  tried  again,  and  another  grunt  came,  a  low  animal  grunt  of  pain. 

“What  was  that?”  the  girl  said,  suddenly  alarmed,  breaking  away  from  the  boy. 

“I  don’t  know,”  he  answered. 

“Go  look,  Freddie.” 

“No.  Wait.” 

Andy  moved  his  lips  again.  Again  the  sound  came  from  him. 

“Freddie!” 

“What?” 

“Fm  scared.” 

“Fll  go  see,”  the  boy  said. 

He  stepped  into  the  alley.  He  walked  over  to  where  Andy  lay  on  the  ground.  He  stood  over 
him,  watching  him. 

“You  all  right?”  he  asked. 

“What  is  it?”  Angela  said  from  the  doorway. 

“Somebody’s  hurt,”  Freddie  said. 

“Let’s  get  out  of  here,”  Angela  said. 

“No.  Wait  a  minute.”  He  knelt  down  beside  Andy.  “You  cut?”  he  asked. 

Andy  nodded.  The  boy  kept  looking  at  him.  He  saw  the  lettering  on  the  jacket  then.  THE 
ROYALS.  He  turned  to  Angel. 

“He’s  a  Royal,”  he  said. 

“Let’s  ...  what  ...  what  do  you  want  to  do,  Freddie?” 

“I  don’t  know.  I  don’t  want  to  get  mixed  up  in  this.  He’s  a  Royal.  We  help  him,  and  the 
Guardians’ll  be  down  on  our  necks.  I  don’t  want  to  get  mixed  uj)  in  this,  Angela.” 
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“Is  he  ...  is  he  hurt  bad?” 


“Yeah,  it  looks  that  way.” 

“What  shall  we  do?” 

“I  don’t  know.” 

“We  can’t  leave  him  here  in  the  rain.”  Angela  hesitated.  “Can  we?” 

“If  we  get  a  cop,  the  Guardians’ll  find  out  who,”  Freddie  said.  “I  don’t  know,  Angela.  I 
don’t  know.” 

Angela  hesitated  a  long  time  before  answering.  Then  she  said,  “I  have  to  get  home,  Freddie. 
My  people  will  begin  to  worry.” 

“Yeah,”  Freddie  said.  He  looked  at  Andy  again.  “You  all  right?”  he  asked.  Andy  lifted  his 
face  from  the  sidewalk,  and  his  eyes  said:  Please,  please  help  me,  and  maybe  Freddie  read 
what  his  eyes  were  saying,  and  maybe  he  didn’t. 

Behind  him,  Angela  said,  “Freddie,  let’s  get  out  of  here!  Please!”  There  was  urgency  in 
her  voice,  urgency  bordering  on  the  edge  of  panic.  Freddie  stood  up.  He  looked  at  Andy 
again,  and  then  mumbled,  “I’m  sorry,”  and  then  he  took  Angela’s  arm  and  together  they 
ran  toward  the  neon  splash  at  the  other  end  of  the  alley. 

Why,  they’i'e  afraid  of  the  Guardians,  Andy  thought  in  amazement.  But  why  should  they 
he?  I  umsn’t  afraid  of  the  Guardians.  I  never  turkeyed  out  of  a  I'umble  with  the  Guardians. 
I  got  heart.  But  I’m  bleeding. 

The  rain  was  soothing  somehow.  It  was  a  cold  rain,  but  his  body  was  hot  all  over,  and  the 
rain  helped  to  cool  him.  He  had  always  liked  rain.  He  could  remember  sitting  in  Laura’s 
house  one  time,  the  rain  running  down  the  windows,  and  just  looking  out  over  the  street, 
watching  the  people  running  from  the  rain.  That  was  when  he’d  first  joined  the  Royals. 
He  could  remember  how  happy  he  was  the  Royals  had  taken  him.  The  Royals  and  the 
Guardians,  two  of  the  biggest.  He  was  a  Royal.  There  had  been  meaning  to  the  title. 

Now,  in  the  alley,  with  the  cold  rain  washing  his  hot  body,  he  wondered  about  the  meaning. 
If  he  died,  he  was  Andy.  He  was  not  a  Royal.  He  was  simply  Andy,  and  he  was  dead.  And 
he  wondered  suddenl}^  if  the  Guardians  who  had  ambushed  him  and  knifed  him  had  ever 
once  realized  he  was  Andy?  Had  they  known  that  he  was  Andy,  or  had  they  simply  known 
that  he  was  a  Royal  wearing  a  purple  silk  jacket?  Had  they  stabbed  him,  Andy,  or  had  they 
only  stabbed  the  jacket  and  the  title,  and  what  good  was  the  title  if  you  were  dying? 

I’m  Andy,  he  screamed  wordlessly.  For  Ghrist’s  sake.  I’m  Andy! 
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An  old  lady  stopped  at  the  other  end  of  the  alley.  The  garbage  cans  were  stacked  there, 
beating  noisily  in  the  rain.  The  old  lady  carried  an  umbrella  with  broken  ribs,  carried  it 
with  all  the  dignity  of  a  queen.  She  stepped  into  the  mouth  of  the  alley,  a  shopping  bag  over 
one  arm.  She  lifted  the  lids  of  the  garbage  cans  delicately,  and  she  did  not  hear  Andy  grunt 
because  she  was  a  little  deaf  and  because  the  rain  was  beating  a  steady  relentless  tattoo  on 
the  cans.  She  had  been  searching  and  foraging  for  the  better  part  of  the  night.  She  collected 
her  string  and  her  newspapers,  and  an  old  hat  with  a  feather  on  it  from  one  of  the  garbage 
cans,  and  a  broken  footstool  from  another  of  the  cans.  And  then  she  delicately  replaced  the 
lids  and  lifted  her  umbrella  high  and  walked  out  of  the  alley  mouth  with  queenly  dignity. 
She  had  worked  swiftly  and  soundlessly,  and  now  she  was  gone. 

The  alley  looked  very  long  now.  He  could  see  people  passing  at  the  other  end  of  it,  and 
he  wondered  who  the  people  were,  and  he  wondered  if  he  would  ever  get  to  know  them, 
wondered  who  it  was  on  the  Guardians  who  had  stabbed  him,  who  had  plunged  the  knife 
into  his  body. 

“That’s  for  you.  Royal!”  the  voice  had  said,  and  then  the  footsteps,  his  arms  being  released 
by  the  others,  the  fall  to  the  pavement.  “That’s  for  you.  Royal!”  Even  in  his  pain,  even  as  he 
collapsed,  there  had  been  some  sort  of  pride  in  knowing  he  was  a  Royal.  Now  there  was  no 
pride  at  all.  With  the  rain  beginning  to  chill  him,  with  the  blood  pouring  steadily  between 
his  fingers,  he  knew  only  a  sort  of  dizziness,  and  within  the  giddy  dizziness,  he  could  only 
think:  /  want  to  be  Andy. 

It  was  not  very  much  to  ask  of  the  world. 

He  watched  the  world  passing  at  the  other  end  of  the  alley.  The  world  didn’t  know  he  was 
Andy.  The  world  didn’t  know  he  was  alive.  He  wanted  to  say,  “Hey,  I’m  alive!  Hey,  look  at 
me!  I’m  alive!  Don’t  you  know  I’m  alive?  Don’t  you  know  I  exist?” 

He  felt  weak  and  very  tired.  He  felt  alone  and  wet  and  feverish  and  chilled,  and  he  knew  he 
was  going  to  die  now,  and  the  knowledge  made  him  suddenly  sad.  He  was  not  frightened.  For 
some  reason,  he  was  not  frightened.  He  was  only  filled  with  an  overwhelming  sadness  that 
his  life  would  be  over  at  sixteen.  He  felt  all  at  once  as  if  he  had  never  done  anything,  never 
seen  anything,  never  been  anywhere.  There  were  so  many  things  to  do,  and  he  wondered 
why  he’d  never  thought  of  them  before,  wondered  why  the  rumbles  and  the  jumps  and  the 
purple  jacket  had  always  seemed  so  important  to  him  before,  and  now  they  seemed  like  such 
small  things  in  a  world  he  was  missing,  a  world  that  was  rushing  past  at  the  other  end  of 
the  alley. 

/  don’t  want  to  die,  he  thought.  /  haven’t  lived  yet. 

It  seemed  very  important  to  him  that  he  take  off  the  purple  jacket.  He  was  very  close  to 
dying,  and  when  they  found  him,  he  did  not  want  them  to  say,  “Oh,  it’s  a  Royal.”  With 
great  effort,  he  rolled  over  onto  his  back.  He  felt  the  pain  tearing  at  his  stomach  when  he 
moved,  a  pain  he  did  not  think  was  possible.  But  he  wanted  to  take  off  the  jacket.  If  he 
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never  did  another  thing,  he  wanted  to  take  ofT  the  jacket.  The  jacket  had  only  one  meaning 
now,  and  that  was  a  very  simple  meaning. 

If  he  had  not  been  wearing  the  jacket,  he  would  not  have  been  stabbed.  The  knife  had  not 
been  plunged  in  hatred  of  Andy.  The  knife  hated  only  the  purple  jacket.  The  jacket  was  a 
stupid  meaningless  thing  that  was  robbing  him  of  his  life.  He  wanted  the  jacket  off  his  back. 
With  an  enormous  loathing,  he  wanted  the  jacket  off  his  back. 

He  lay  struggling  with  the  shiny  wet  material.  His  arms  were  heavy,  and  pain  ripped  fire 
across  his  body  whenever  he  moved.  But  he  squirmed  and  fought  and  twisted  until  one 
arm  was  free  and  then  the  other,  and  then  he  rolled  away  from  the  jacket  and  lay  quite 
still,  breathing  heavily,  listening  to  the  sound  of  his  breathing  and  the  sound  of  the  rain  and 
thinking:  Rain  is  sweet,  I’m  Andy. 

She  found  him  in  the  alleyway  a  minute  past  midnight.  She  left  the  dance  to  look  for  him, 
and  when  she  found  him  she  knelt  beside  him  and  said,  “Andy,  it’s  me,  Laura.” 

He  did  not  answer  her.  She  backed  away  from  him,  tears  springing  into  her  eyes,  and  then 
she  ran  from  the  alley  hysterically  and  did  not  stop  running  until  she  found  the  cop. 

And  now,  standing  with  the  cop,  she  looked  down  at  him,  and  the  cop  rose  and  said,  “He’s 
dead,”  and  all  the  crying  was  out  of  her  now.  She  stood  in  the  rain  and  said  nothing,  looking 
at  the  dead  boy  on  the  pavement,  and  looking  at  the  purple  jacket  that  rested  a  foot  away 
from  his  body. 

The  cop  picked  up  the  jacket  and  turned  it  over  in  his  hands. 

“A  Royal,  huh?”  he  said. 

The  rain  seemed  to  beat  more  steadily  now,  more  fiercely. 

She  looked  at  the  cop  and,  very  quietly,  she  said,  “His  name  is  Andy.” 

The  cop  slung  the  jacket  over  his  arm.  He  took  out  his  black  pad,  and  he  flipped  it  open  to 
a  blank  page. 

“.A.  Royal,”  he  said. 

Then  he  began  writing. 
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Activity  4 


Royal  Stabbed  in  Alley 

(CP)  The  body  of  a  16-year-old 
was  discovered  in  an  alley  behind 
Alfredo’s  Variety  Store,  just  after 
midnight  last  night. 

The  victim,  a  member  of  The  Roy¬ 
als  gang,  died  of  severe  bleeding 
caused  by  a  stab  wound  to  the 
stomach. 

Police  are  concerned  that  this  ap¬ 
parent  gangland  slaying  may  trig¬ 
ger  a  bloodbath  as  tension  mounts 
between  the  rival  gangs.  They  will 
continue  their  investigation. 

Anyone  who  may  have  witnessed 
the  slaying  is  asked  to  call  police 
headquarters  at  324-2222. 
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Activity  5 


Group  Talk 


Introduction 

This  activity  involves  talking  and  listening  in  pairs  or  in  small  groups.  Its  purposes  are  to 
have  students  collaborate  in  reviewing  evidence  and  making  decisions.  This  activity  allows 
for  observation  of  Small  Group  Learning. 

Instructions 

1.  Initiate  discussion  about  the  criminal  court  process  and  the  roles  of  judge  and  jury. 
Newspaper  articles  may  be  used  to  illustrate  the  concept  of  the  punishment  fitting  or 
not  fitting  the  crime. 

2.  Using  the  “You  Be  the  Judge”  instructions  (page  45),  students  work  in  pairs  and  decide 
on  an  appropriate  sentence  for  each  crime.  They  must  include  their  reasons  for  the 
sentence.  Students  alternate  as  recorders. 
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Activity  5 

Guide  to  Assessment 


CRITERIA 


INDICATORS 


SMALL  GROUP  LEARNING 

ATTITUDE  Does  the  student  show: 

(a)  willingness  to  work  with  a  partner? 

(b)  commitment  to  learn? 

(c)  self-discipline? 

(d)  acceptance  of  responsibility? 

EXPLORATORY  TALK  Does  the  student: 

(a)  listen  and  talk  to  learn? 

(b)  explore  feelings? 

(c)  generate  new  ideas? 

(d)  talk  constructively? 

INVOLVEMENT  Does  the  student: 

(a)  make  him/herself  understood? 

(b)  speak  with  sincerity? 

(c)  convince  others? 

(d)  develop  a  point  of  view? 

(e)  sustain  a  point  of  view? 

(f)  defend  a  point  of  view? 


Continued 
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Activity  5  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

CO-OPERATION/ 

Does  the  student: 

INTERACTION 

(a)  listen  to  and  evaluate  the  views  of 

others? 

(b)  show  responsiveness  to  the  feelings 

of  others? 

(c)  help  resolve  disagreements? 

ROLES 

Does  the  student: 

(a)  understand  the  purpose  of  the  group? 

(b)  suggest  a  suitable  approach? 

(c)  keep  the  group  on  track? 

(d)  show  leadership? 
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Activity  5 


You  Be  the  Judge 

Student  Instructions 

You  are  the  judge  responsible  for  presiding  over  each  of  these  cases.  In  your  group,  carefully 

discuss  the  details  of  each  case  and  then  decide  on  an  appropriate  sentence  for  each  case. 

You  will  be  judged  on  how  well  each  punishment  suits  each  crime. 

1.  A  16-year-old  boy  steals  $50  worth  of  groceries  from  a  small  variety  store.  He  lives 
with  his  mother,  who  has  recently  been  laid  off  work,  and  two  younger  sisters. 

2.  Three  girls,  all  aged  14,  beat  up  another  girl  at  their  school.  The  victim  suffers  a  badly 
broken  leg,  several  broken  ribs,  and  numerous  lacerations.  The  apparent  motive  is  that 
the  victim  is  good  at  everything  she  tries  and  is  very  popular. 

3.  A  45-year-old  vice-president  of  an  oil  comj)any  steals  a  diamond  ring  worth  $10,000 
from  a  Toronto  jewellery  store.  The  ring  is  intended  for  his  engagement  to  the  22-year- 
old  daughter  of  a.  wealthy  Montreal  banker. 

4.  A  17-year-old  boy  vandalizes  a  children’s  playground  causing  approximately  $5,000 
damage.  His  parents  recently  split  up  and  he  is  living  with  his  father  who  is  a  heavy 
drinker. 

5.  A  20-year-old  man  steals  and  wrecks  a  car  belonging  to  the  leader  of  a  gang.  The  gang 
was  known  to  have  been  threatening  old  people  in  the  town,  including  the  man’s  frail 
grandmother. 

6.  A  mother  whose  4-year-old  was  kidnapped  the  night  before  runs  down  and  kills  an 
elderly  pedestrian  on  a  crosswalk.  At  the  time  of  the  accident,  the  mother  was  driving 
around  looking  for  her  child. 

7.  A  15-year-old  girl  stabs  a  man  who  was  responsible  for  introducing  her  14-year-old 
brother  to  hard  drugs.  The  young  man  is  seriously  wounded  but  is  expected  to  live. 

8.  A  17-year-old  boy  steals  a  car  to  go  joy  riding  with  his  friends.  After  drinking  heavily, 
they  pick  up  two  girls.  Later,  while  racing  another  car  in  a  rain  storm,  the  teenager 
loses  control  of  the  car.  In  the  accident  which  occurs,  one  of  his  friends  and  one  of  the 
girls  are  killed. 

9.  A  mother  of  four,  whose  husband  left  her  a  year  earlier,  defrauds  the  national  bank 
she  works  for  of  $50,000  over  a  twelve-month  period. 

10.  While  at  a  party,  a  17-year-old  boy  slips  LSD  into  a  friend’s  drink,  knowing  that  the 
friend  is  already  very  drunk.  44ie  friend  goes  into  a  coma  and  dies  several  days  later. 
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Activity  6 


Group  Role-play 


Introduction 

The  purposes  of  this  activity  are  to  develop  students’  confidence,  to  foster  skills  of  planning 
and  organization,  and  to  provide  an  opportunity  for  self  and  peer  assessment  of  learning. 
This  activity  allows  for  observation  of  Work  and  Study  Habits  and  Speaking. 

Instructions 

1.  The  class  selects  two  or  three  scenarios  from  “You  Be  the  Judge”  (Activity  5,  page  45) 
for  development  as  mock  trials. 

2.  Lead  the  class  in  discussion  to  identify  the  major  roles  in  a  trial.  These  roles  should  be 
listed  on  the  board  as  terms  and  definitions.  Students’  prior  knowledge  of  courtroom 
procedures  should  be  determined  through  discussion. 

The  trial  procedure  sheet  on  page  50  may  be  used  as  a  resource  if  necessary.  One  of  the 
quizzes  on  pages  51  and  52  may  also  be  used  to  help  students  check  their  understanding 
of  the  terminology. 

3.  Form  two  or  three  groups,  one  group  to  enact  each  trial. 

4.  At  least  two  class  periods  should  be  spent  preparing  for  the  trial.  Students  should  use 
the  group  role-play  readiness  checklist  on  page  53  to  determine  their  level  of  prepared¬ 
ness. 

Tasks  to  be  completed  are: 

(a)  decide  who  will  play  which  roles, 

(b)  become  familiar  with  the  responsibilities  of  each  role, 

(c)  prepare  testimony,  statements,  questions, 

(d)  prepare  cue  cards, 

(e)  gather  necessary  props  and  costumes,  and 

(f)  rehearse. 

Note:  Although  sufficient  material  must  be  prepared  for  the  trial  to  take  place,  too 
much  rehearsal  is  undesirable.  Improvisation  should  constitute  a  major  portion  of  each 
rehearsal.  Refer  to  Using  Drama  in  the  English  Classroom,  one  of  the  books  in  this 
series,  for  further  suggestions. 
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5. 


Enact  each  trial.  A  suggested  courtroom  layout  is  provided  on  page  54.  The  groups 
not  presenting  should  serve  as  a  courtroom  audience  and  should  also  undertake  peer 
assessment. 

6.  Depending  on  their  involvement  in  the  trial,  students  choose  to  do  one  or  more  of  the 
following  writing  activities: 

(a)  a  diary  of  the  trial  proceedings 

(b)  a  polished  written  testimony 

(c)  an  eye  witness  account  of  the  trial 
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Activity  6 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


ORGANIZATION 

Does  the  student: 

(a)  plan  ahead  to  meet  established  deadlines? 

(b)  bring  in  necessary  supplies  and  equipment? 

DEPENDABILITY 

Does  the  student: 

(a)  come  to  class  prepared? 

(b)  follow  instructions? 

(c)  follow  through  on  commitments? 

INITIATIVE 

Does  the  student: 

(a)  contribute  new  ideas? 

(b)  attempt  different  or  new  activities? 

(c)  recognize  tasks  to  be  done  and  do  them? 

ATTENDANCE 

Does  the  student: 

(a)  attend  class  during  rehearsals  and 
presentation? 

Continued 
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Activity  6  Guide  to  Assessment 

Page  2 


CRITERIA 


INDICATORS 


SPEAKING 

ROLE-PLAY  Does  the  student: 

(a)  assume  a  role? 

(b)  sustain  the  role? 

(c)  show  imagination  and  thought? 

(d)  project  into  the  imagined  situation? 

(e)  try  to  convey  a  range  of  emotions? 

(f)  sustain  concentration? 

(g)  show  empathy? 
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Activity  6 


Trial  Procedure 

Student  Instructions 

Everybody  is  in  his  or  her  place  in  the  court,  except  the  judge. 

Bailiff:  “Hear  ye,  hear  ye.  All  rise.” 

The  judge  enters  the  court.  He  must  direct  all  court  procedures  and  keep  order  in  the  court 
using  his  gavel. 

Judge:  “Would  the  bailiff  arraign  the  prisoner.” 

Bailiff:  “This  court  charges  you  _ _ that  you  did  on  _  wilfully, 

with  malice  aforethought,  kill  one  _ _  at  _  contrary  to  section  13 

of  the  Criminal  Code.” 

Judge:  “Would  the  prisoner  please  stand.  How  do  you  plead?”  (He  or  she  answers.)  “Be 
seated.” 

The  prosecution  lawyers  begin.  They  call  their  witnesses  to  the  stand,  one  at  a  time.  The 
bailiff  must  swear  each  witness  in,  every  time  he  or  she  takes  the  stand. 

Bailiff:  “Place  your  right  hand  on  the  Bible  and  your  left  hand  in  the  air.  Do  you  swear  to 
tell  the  truth,  the  whole  truth,  and  nothing  but  the  truth?” 

When  the  prosecution  has  finished  with  each  witness,  the  defence  lawyers  may  cross-examine. 
The  defence  lawyers  bring  up  their  witnesses,  including  the  defendant.  When  they  have 
finished  questioning  each  witness,  the  prosecution  may  cross-examine  the  witness.  Lawyers 
may  object  to  the  way  another  lawyer  is  treating  a  witness,  or  presenting  questions.  The 
judge  will  decide  whether  to  overrule  or  sustain  the  objection. 

When  the  lawyers  have  finished  with  all  witnesses,  they  summarize  their  testimony  for  the 
jury.  Defence  summarizes  first. 

The  judge  then  summarizes  all  the  testimony,  without  bias,  and  counsels  the  jury  to  deliber¬ 
ate  on  the  evidence.  The  jury  chooses  a  foreman  who  conducts  the  proceedings.  They  must 
reach  a  unanimous  decision.  When  they  reach  their  decision,  court  resumes  and  the  judge 
asks  the  foreman  for  the  jury’s  decision.  The  judge  then  sentences  or  acquits  the  prisoner. 
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Activity  6 


Name: 


Courtroom  Quiz  A 


Date: 


Read  these  definitions  carefully.  Then  select  the  correct  word  from  the  list  below  and  write 
it  in  the  space  provided. 

_ :  a  person  who  guards  the  prisoners  in  the  courtroom 

_ :  the  lawyers  bringing  legal  action  against  the  defendant 

_ :  the  unanimous  decision  of  a  jury 

_ :  to  clear  a  defendant  of  a  criminal  charge 

_ :  the  lawyers  representing  the  defendant 

_ :  an  official  who  records  the  events  in  court 

_ :  a  person  against  whom  a  legal  action  is  brought 

_ :  to  throw  out  an  objection 

_ :  to  consider  the  evidence  presented  in  order  to  reach  a  verdict 

_ :  to  accept  an  objection 

_ :  the  sworn  evidence  given  by  a  witness 

_ :  the  punishment  to  be  inflicted  on  a  convicted  person 

to  acquit  bailiff  to  deliberate  defence 

testimony  sentence  defendant  verdict 

to  sustain  prosecution  to  overrule  clerk 

TOTAL  _ 12 
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Activity  6 


Courtroom  Quiz  B 


Name: 


Date: 


Read  this  passage  carefully;  then  write  the  correct  word  from  the  list  below  in  each  of  the 
spaces  provided. 

Once  everybody,  except  the  judge,  is  in  place  in  the  courtroom,  the  _  says, 

“Hear  ye,  hear  ye,  all  rise.”  The  judge  enters  and  from  this  point  on  is  in  charge  of  all  that 
happens. 

After  charging  the  _ ,  the  judge  orders  him/her  to  stand  and  enter  a 

_ Following  this,  the  prosecution  begins  its  case.  Each  _  is  sworn 

in  before  beginning  his/her _ Once  the  _  has  finished  asking 

questions  of  each  witness,  the  _ _  is  allowed  to _ 

If  one  lawyer  objects  to  a  particular  question  asked  by  another  lawyer,  the  _ 

is  called  upon  to  make  a  ruling.  If  the  objection  is  to  be  thrown  out,  the  judge  will  say 
“Objection _ ”  If  the  objection  is  to  be  accepted,  the  judge  will  say  “Objection 


Once  all  the  evidence  has  been  presented,  the  judge  counsels  the  jury  to  _ 

on  what  they  have  heard.  The  jury  choose  a  _  to  represent  them.  When 

they  reach  a  _ ,  the  judge  asks  for  their  decision.  The  judge  then  either  passes 


on  the  defendant  or 

him /her. 

foreman 

prosecution 

sentence 

verdict 

plea 

baliff 

witness 

defendant 

overruled 

testimony 

deliberate 

judge 

acquits 

defence 

cross  examine 

sustained 

TOTAL 

16 

52  Basic  English  OAIP 


Activity  6 

Group  Role-play  Readiness  Checklist 

Student  Self-Assessment 


Name:  _ _ _  Date:  _ 

Read  this  list  of  items  and  check  (>/)  those  you  have  completed. 

I  am  a  member  of  a  group. 

_  We  have  selected  a  crime  from  “You  Be  the  Judge.” 

_  I  know  which  role(s)  I  am  playing. 

_  I  understand  the  responsibilities  of  my  role. 

_  I  have  decided  what  I  am  going  to  say. 

_  I  have  written  my  main  points  on  cue  cards. 

_  I  have  brought  my  costume  to  class. 

_  I  have  brought  the  props  I  need  to  class. 

_  I  know  my  place  in  the  courtroom. 

_  I  have  rehearsed  what  I  am  going  to  say. 

Things  I’m  not  sure  about  and  need  to  ask  my  teacher: 
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Activity  6 


Courtroom  Seating  Arrangement 


JURY 


DEFENDANT 

DEFENCE 

LAWYERS 
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Activity  7 


Reading  and  Writing 


Introduction 

This  activity  employs  the  newspaper  as  a  stimulus  for  assessing  reading  and  writing.  It  will 
provide  you  with  some  informal  data  regarding  individual  students’  proficiency  in  reading 
and  writing.  This  activity  allows  for  observation  of  Work  and  Study  Habits  and  Writing. 

Instructions 

1.  Depending  upon  the  ability  of  the  class  and  on  your  purposes,  the  news  article  on 
pages  57  and  58  may  be  read  to  the  class  or  read  individually  by  the  students. 

2.  Students  are  instructed  to  write  a  continuation  and  conclusion. 

Note:  Length  and  time  limits  should  not  be  imposed. 

3.  You  should  determine  which  students  are  having  difficulty  reading  the  passage,  through 

(a)  observation  of  reading  behaviour,  and 

(b)  quiet,  informal  questioning  of  individuals. 

Refer  to  the  Observing  Reading  section  on  pages  51-55  of  Assessment  Strategies  and  Mate¬ 
rials^  one  of  the  books  in  this  series. 
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Activity  7 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


ATTENTIVENESS 

Does  the  student: 

(a)  follow  instructions? 

(b)  concentrate  on  given  tasks? 

INITIATIVE 

Does  the  student: 

(a)  recognize  tasks  to  be  done  and  do  them? 

(b)  ask  appropriate  questions? 

(c)  have  an  awareness  of  progress? 

WRITING 


ATTITUDE 

Is  the  student  willing  to: 

(a)  write? 

(b)  write  in  increasing  amounts? 

COMPOSING 

Does  the  student: 

AND  CREATING 

(a)  develop  ideas  in  an  interesting  way? 

(b)  arrange  ideas  in  an  understandable  way? 

(c)  produce  a  first  draft? 

REVISING 

Does  the  student  improve  the  first  draft  by: 

(a)  adding  words  and  ideas? 

(b)  deleting  words  and  ideas? 

(c)  reorganizing  words  and  ideas? 
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Activity  7 


CHILLING  CHILD  CARE 

by  Max  Haines 
From  The  Sunday  Sun 


Crime  Flashback 

Life  had  not  been  easy  for  Gertrude  Baniszewski.  Her  father  died  of  heart  failure  when  she 
was  only  11,  leaving  her  mother  with  six  children  to  raise.  Five  years  later,  at  16,  Gertie  quit 
school  and  married  18  year  old  John  Baniszewski.  Gertie  proceeded  to  have  four  children. 

Gertie  and  John  broke  up  after  10  years  of  marriage.  She  took  the  time  off  to  marry  Ed 
Gutherie,  but  their  union  lasted  only  three  months.  Gertie  figured  she  had  made  a  mistake. 
Then,  she  made  a  bigger  one.  She  remarried  her  first  husband,  John,  and  had  two  more 
children  before  divorcing  him  for  the  second  time  in  1963. 

Never  one  to  be  without  male  companionship  for  long,  Gertie  moved  in  with  Dennis  Lee 
Wright  and  promptly  gave  birth  to  child  number  seven  before  Dennis  hit  the  road.  During 
her  childbearing  extravaganza,  Gertie  also  had  six  miscarriages. 

By  1965,  Gertie  was  37  years  old  and  looked  like  50.  She  smoked  like  a  chimney,  suffered 
from  asthma,  and  had  an  assortment  of  other  aches  and  pains.  Her  sole  income  consisted  of 
what  she  could  extract  from  the  fathers  of  her  children.  To  make  ends  meet,  she  often  took 
in  ironing.  Times  were  tough,  no  question  about  it. 

Seemed  like  a  good  idea 

That’s  why  it  seemed  like  such  a  good  idea  when  Betty  and  Lester  Likens  asked  Gertie  if  she 
would  care  for  their  two  young  daughters  while  they  worked  for  a  carnival  in  Florida.  The 
two  girls  were  already  acquainted  with  Gertie’s  youngsters.  Gertie  would  pick  up  a  much 
needed  $20  a  week  for  her  trouble.  She  would  treat  the  two  girls  as  if  they  were  her  own 
flesh  and  blood. 

That’s  how  it  was  in  the  summer  of  1965,  when  Sylvia  Likens,  16,  and  Jenny  Likens,  15, 
moved  in  with  Gertie  and  her  brood  at  3850  East  New  York  St.  in  the  peaceful  city  of 
Indianapolis,  Ind. 

Sylvia  was  a  pleasant,  quiet  girl,  whom  everyone  liked.  She  immediately  pitched  in,  helping 
out  with  the  ironing  and  the  perpetual  washing  of  dishes.  Jenny  was  also  a  quiet  teenager. 
She  had  been  born  with  a  shrivelled  left  leg.  Despite  her  handicap,  she  managed  to  dance 
and  skate.  After  you  got  to  know  Jenny,  you  quickly  forgot  she  was  handicapped  in  any  way. 
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The  first  week  at  Gertie’s  house  passed  without  incident.  The  two  Likens  girls  seemed  to 
get  along  well  with  the  Baniszewski  youngsters.  Perhaps  a  forewarning  of  Gertie’s  attitude 
towards  them  might  be  garnered  from  a  comment  she  made  exactly  seven  days  after  they 
arrived.  Gertie  said,  “Well,  I  took  care  of  you  two  bitches  for  a  week  for  nothing.”  Next 
day,  Gertie  received  her  $20  weekly  fee  from  the  girls’  parents  by  mail. 

Two  days  later,  Mr.  and  Mrs.  Likens  took  time  off  from  the  carnival  business  to  drop  in  at 
the  Baniszewski  residence  to  see  how  their  daughters  were  making  out.  No  one  complained. 
Everything  appeared  to  be  just  fine. 
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Activity  8 


Role-play 


Introduction 

This  activity  employs  a  large-group  role-playing  scenario  to  engage  students  in  problem¬ 
solving.  Its  purposes  are  to  have  students  enter  into  the  imaginative  life  of  characters,  to 
talk  and  listen  co-operatively  and  creatively,  and  to  develop  self-confidence,  initiative,  and 
decision-making  abilities.  This  activity  allows  for  observation  of  Work  and  Study  Habits, 
Listening,  and  Speaking. 

Instructions 

1.  Chairs  should  be  arranged  in  a  semi-circle  around  your  chair. 

2.  Inform  students  that  you  will  shortly  leave  the  room  and  return  in  role.  They  are  to 
respond  to  and  play  along  with  your  role.  You  then  leave  the  room. 

3.  Re-enter  the  room  in  trench  coat  and  introduce  yourself  as  a  chief  detective.  Welcome 
the  other  detectives  (students)  to  this  meeting  and  ask  for  their  assistance  in  solving 
the  crime  outlined  on  the  information  sheet  provided  on  page  63.  Have  with  you  the 
various  exhibits  listed  on  page  63:  alarm  clock,  necklace,  pill  bottle. 

4.  The  detectives  (students)  are  then  invited  to  question  you,  the  chief  detective,  in  an 
effort  to  discover  more  information.  You  may  periodically  suggest  that  a  detective 
summarize  the  evidence. 

5.  Several  different  approaches  may  be  taken  at  this  point: 

(a)  You  may  wish  to  end  the  role-play  and  have  students  write  a  summary  of  the 
evidence  and  a  solution  to  the  crime. 

(b)  Some  students  may  assume  the  roles  of  witnesses  (the  housekeeper,  mother,  etc.); 
the  teacher  distributes  cards  providing  a  character  sketch  of  each  witness.  The 
detectives  interview  the  witnesses. 

(c)  The  detectives  meet  together,  without  the  teacher,  to  go  over  the  evidence  and 
attempt  to  solve  the  crime. 

6.  The  chief  detective  convenes  a  second  meeting  and  presents  a  ransom  note  which  was 
received.  (See  the  information  sheet  on  page  63.) 
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7.  Again,  several  approaches  are  possible: 

(a)  further  questioning  of  key  witnesses, 

(b)  interviewing  handwriting  analysts,  or 

(c)  negotiation  with  the  Clarke  family  regarding  the  ransom. 

All  of  these  “mini”  role-plays  could  go  on  simultaneously.  The  chief  detective  may  then 
reconvene  the  detectives  to  ask  them  what  further  information  they  have  gathered. 

Note:  There  is  no  real  solution  to  the  crime,  so  it  is  up  to  you  to  decide  when  to  end  the 
role-play. 

Refer  to  Using  Drama  in  the  English  Classroom^  another  book  in  this  series,  for  additional 
strategies  and  ideas. 

This  activity  provides  plenty  of  material  for  student  writing.  Brainstorm  with  your  students 
the  many  kinds  of  things  they  could  write  based  on  this  role-play. 


60  Basic  English  OAIP 


Activity  8 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


CO-OPERATION 

Does  the  student: 

SELF-DISCIPLINE 

(a)  follow  classroom  procedures? 

(b)  work  with  peers  in  sharing  ideas  and 
information? 

(c)  respect  ideas  and  opinions  of  others? 

(d)  participate  in  a  variety  of  activities? 

Does  the  student: 

(a)  wait  his/her  turn  to  ask/answer  questions? 

(b)  use  appropriate  language? 

SPEAKING 


ROLE-PLAY 

Does  the  student: 

(a)  assume  a  role? 

(b)  sustain  the  role? 

(c)  show  imagination  and  thought? 

(d)  project  into  the  imagined  situation? 

(e)  sustain  concentration? 

Continued 
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Activity  8  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

LISTENING 


ATTITUDE 

Is  the  student  willing  to: 

(a)  listen? 

(b)  respond? 

RESPONSIVENESS 

Does  the  student: 

(a)  understand  what  is  said? 

(b)  understand  a  mood  created? 

(c)  show  courtesy  to  those  speaking? 

VARIOUS  PURPOSES 

Does  the  student: 

(a)  retain  and  recall  details? 

(b)  reflect  on  events  and  draw  conclusions? 

(c)  predict  likely  outcomes? 

(d)  recognize  alternative  courses  of  action? 
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Activity  8 


Information  Sheet 

1.  Last  night  a  young  girl  disappeared  from  her  home.  Her  name  is  Susan  Clarke  and  she 
is  16  years  old. 

2.  She  was  last  seen  by  the  housekeeper  at  10  p.m. 

3.  At  8:00  a.m.  the  housekeeper  discovered  that  Susan  was  missing.  Her  bed  had  not 
been  slept  in. 

4.  There  were  signs  of  a  struggle.  An  alarm  clock  was  found  on  the  floor;  it  had  stopped 
at  11:00  p.m. 

5.  The  motive  did  not  appear  to  be  robbery,  since  a  valuable  necklace  was  left  in  the 
room. 

6.  An  empty  pill  bottle  was  also  found. 

7.  The  word  “Boathouse”  was  scrawled  in  lipstick  on  the  mirror  at  Susan’s  dressing  table. 


Ransom  Note 


To  the  parents  of  Susan  Clarke: 

We  have  your  daughter.  She  is  safe  and  unharmed  — 
at  the  moment! 

We  demand  $50,000  in  new  bills  for  her  safe  return. 

The  money  must  be  delivered  to  the  boathouse  at  one 
minute  past  midnight  on  Friday,  November  18,  1988. 
At  that  time,  your  daughter  will  be  released. 

Failure  to  deliver  will  result  in  her  death! 
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stage  Three 

SUMMATIVE  TESTS,  EXAMINATIONS,  AND 

PROJECTS 


Activity  9 


Collaborative  Project 


Introduction 

This  activity  requires  students  to  participate  in  a  collaborative  class  project,  a  school  news¬ 
paper  for  possible  distribution  to  the  students  and  staff.  The  purposes  of  this  activity  are 
to  have  students: 

1.  engage  in  a  large  collaborative  project, 

2.  gain  experience  in  group  decision-making, 

3.  experience,  first  hand,  the  responsibilities  of  running  a  commercial  enterprise, 

4.  understand  the  need  for  each  stage  of  the  writing  process,  and 

5.  evaluate  critically  their  own  work  and  the  work  of  their  peers. 

Note:  This  activity  may  be  expanded  to  offer  students  alternatives  such  as  producing  a  radio 
news  broadcast,  news  video,  or  news  cartoon. 

Instructions 

1.  Depending  on  the  size  of  the  class,  you  and  your  students  should  decide  whether  to 
produce  one  newspaper  or  several.  In  keeping  with  the  theme  of  this  unit,  you  may 
wish  the  newspaper  to  focus  on  crime  prevention  in  the  school  community. 

2.  Brainstorm  with  your  students  the  components  to  be  included  in  the  newspaper(s): 

(a)  news  stories 

(b)  advertisements 

(c)  entertainment  page 

(d)  comics 

(e)  letters  to  the  editor 

(f)  weather 

(g)  horoscope 
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3.  Depending  on  their  abilities,  you  may  choose  to  assign  specific  responsibilities  to  stu¬ 
dents,  or  you  may  allow  them  to  make  their  own  choices. 

The  following  is  a  list  of  tasks  to  be  completed: 

(a)  writing  news  articles 

(b)  writing  letters  to  the  editor 

(c)  preparing  pictures  for  articles  (drawings  or  photographs) 

(d)  lettering:  headlines,  name  of  newspaper,  etc. 

(e)  editing  articles 

(f)  proofreading  articles 

(g)  typing,  wordprocessing 

(h)  organizing  the  newspaper  layout 

(i)  artwork:  advertisements,  comics,  weather  map,  etc. 

4.  Students  may  choose  to  work  alone,  with  a  partner,  or  in  a  small  group;  however, 
collaborative  work  must  comprise  a  significant  portion  of  in-class  time,  particularly  as 
the  segments  of  the  newspaper(s)  are  being  put  together. 

5.  Ideally,  the  finished  newspaper(s)  would  be  suitable  for  reproduction  and  distribution 
to  students  and  staff.  It  is  essential  that,  whenever  possible,  a  real  audience  be  available 
for  student  work. 

6.  A  guide  to  summative  evaluation  is  provided  on  the  opposite  page.  Refer  to  page  1T2 
of  Assessment  Strategies  and  Materials^  one  of  the  books  in  this  series,  for  suggestions 
on  how  to  use  this  guide. 
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Activity  9 

Guide  to  Summative  Evaluation 


Name:  Date: 

Test,  Examination,  or  Project:  Collaborative  Project 

Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Oral  Language 

Writing 

Total  Mark:  /75 

Summative  Mark:  /25 

Student’s  Comments: 
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Activity  10 


Partners-in- Action 

Independent  Project 


Introduction 

The  suggestions  that  follow  represent  a  broad  spectrum  of  activities  based  on  differing  stu¬ 
dent  interests  and  learning  styles. 

With  the  support  of  your  teacher-librarian,  you  might  set  up  these  activities  as  stations. 
Each  station  will  involve  a  particular  learning  strategy.  Students  move  through  the  stations 
at  their  own  pace. 

You  and  the  teacher-librarian  facilitate  the  learning  by  answering  questions,  clarifying  ex¬ 
pectations,  and  pointing  to  resources. 

Also  observe  the  students’  involvement  in  the  activities.  Ongoing  observation  of  student 
progress  is  as  important  as  evaluation  of  the  final  product. 

In  this  activity,  there  are  five  suggested  stations: 

1.  Getting  into  Gear  (Thinking) 

2.  Digging  In  (Researching  and  Reporting) 

3.  Imagining  (Reading  and  Listening  to  Literature) 

4.  Getting  More  Ideas  (Viewing) 

5.  Creating  (Designing  the  Perfect  “In-School”  Crime) 


Refer  to  pages  105-113  of  Assessment  Strategies  and  Materials  for  suggestions  about  orga¬ 
nizing  and  evaluating  summative  projects. 
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Activity  10 


Station  1:  Getting  into  Gear 


Collaborate  with  the  teacher-librarian  to  find  and  select  a  variety  of  simple,  highly  mo¬ 
tivating  warm-up  activities  such  as  puzzles,  word  games,  and  mini-mysteries  dealing  with 
crime  and  consequences.  You  may  wish  to  select  some  activities  which  are  better  completed 
individually,  and  some  which  encourage  students  to  work  with  a  partner. 
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Activity  10 


Station  2:  Digging  In 

At  this  station,  students  conduct  research  into  various  topics,  using  encyclopedias,  reference 
books,  and  non-fiction  material. 

Suggested  Topics: 

Tools  of  criminals 

Tools  of  detectives 

A  famous  Canadian  crime 

A  famous  mystery 

Famous  murder  mystery  authors 

Laws  for  juvenile  offenders  in  Ontario 

A  famous  detective  (fictional) 

The  Donnellys 
Real-life  disappearances 
Crimes  involving  animals 

Refer  to  pages  105-113  of  Assessment  Strategies  and  Materials  for  materials  to  support 
independent  research  projects. 

Students  will  present  their  research  in  written  form  to  you  or  the  teacher-librarian.  They 
might  also  be  given  the  choice  of  presenting  their  research  orally  to  the  class,  with  or  without 
the  support  of  audio-visuals. 
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Activity  10 


Station  3:  Imagining 

At  this  station,  several  short  stories,  novel  excerpts,  songs,  and  poems  will  be  available  in 
print  and  on  tape.  Students  will  work  their  way  through  the  literature  by  listening  to  and 
following  the  text,  or  by  reading  the  text.  See  the  list  of  suggested  resources  at  the  end  of 
this  unit. 

Students  will  complete  one  of  the  following  activities,  based  on  their  understanding  and 
response  to  the  literature: 

1.  Individual  or  paired  oral  retelling 

2.  Character  sketch:  written,  oral,  drawn 

3.  “Recipe”  for  murder 

4.  Cartoon  strip 

5.  A  series  of  photographs/still  shots  telling  the  story 

6.  Letter  of  confession 

7.  Last  will  and  testament 

8.  Taped  monologue  or  dramatic  script 

9.  Mobile 

10.  Psychiatric  or  police  report 
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Activity  10 


Station  4:  Getting  More  Ideas 

Students  examine  a  variety  of  visuals  relating  to  crime.  They  should  identify  and  then  look 
for  sub-themes  such  as  theft,  drug  trafficking,  etc.  Some  useful  materials  are: 

1.  newspaper  photos 

2.  magazine  pictures 

3.  slides 

4.  filmstrips 

5.  film 

6.  videotape 

They  then  put  together  a  visual  project,  containing  one  or  more  of  the  following  media: 

1.  slides 

2.  overhead  transparencies 

3.  bulletin  board  displays  for  classroom  or  library 

4.  collage 

5.  “wanted”  poster 

6.  advertising  poster 

7.  mobile 

8.  concrete  poetry 

9.  drawings 
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Station  5:  Creating 

Students  work  in  groups  of  three  to  think  about,  consider,  research,  and  then  plan  the  perfect 
murder  mystery  within  the  school  building. 

The  first  job  is  to  select  a  place  for  the  murder  to  occur.  With  a  school  map,  they  consider 
where  a  crime  might  take  place.  Students  should  go  around  the  school,  visiting  any  possible 
crime  locations,  then  selecting  one. 

On  their  research  journey  around  the  school,  students  should  observe  and  consider  all  the 
possibilities.  Then  they  should  agree  on  the  crime  that  will  occur,  the  victim,  the  motive, 
and  the  criminal. 

Having  collaborativcly  agreed  on  the  perfect  crime,  they  should  present  it  to  the  class  in 
written  form  or  as  a  dramatic  presentation. 

An  optional  approach  is  to  have  the  three  students  divide  the  research.  One  student  might 
work  on  possible  locations,  another  might  focus  attention  on  motives  and  potential  victims, 
the  third  might  list  all  the  possible  weapons  available.  Then,  with  their  three  lists,  they 
would  come  together,  share  their  information,  and  collaboratively  plan  the  crime. 


Crime  and  Consequences  75 


Activity  10 

Guide  to  Summative  Evaluation 


Name:  Date: 

Test,  Examination,  or  Project:  Independent  Project 

Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Oral  Language 

Writing 

Total  Mark:  /75 

Summative  Mark:  /25 

Student’s  Comments: 
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Stage  Four 


REPORTING  PROGRESS  AND  ACHIEVEMENT 


Reporting  Profile 


Name:  _ 

School:  _ 

Attendance  from  _ 

Number  of  classes  in  English: 


Grade: _ 

Teacher: _ 

to  _ 

Number  of  classes  absent: 


Curriculum  Offered:  Students  considered  the  consequences  of  criminal  activity  by  examininp 

a  variety  of  filnis,  stories,  and  articles,  and  participatinQ  in  a  number 

of  role-playing  activities. 
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Teacher’s  Comments: 


Signature: 


Student’s  Comments:  _ 


Signatur 


Parent/Guardian’s  Comments: 


Signatur 
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Title 


Source 


Suggested  Resources 

Description 

“Lamb  to  the  Slaughter”  6-page  short  story  In  Your  Own  Words,  2 

by  Roald  Dahl  (Holt,  Rinehart  and  Winston) 

“The  Hobbyist”  2-page  short  story  In  Your  Own  Words,  2 

by  Frederic  Brown 

“The  Case  of  the  2-minute  mystery  In  Your  Own  Words,  2 

Haunted  House” 
by  Donald  Sobol 


“The  Case  of  the  2- minute  mystery  In  Your  Own  Words,  2 

Missing  Button” 
by  Donald  Sobol 


“The  Turn  of  the  Tide” 
by  C.S.  Forester 


6-page  short  story  Your  Voice  and  Mine  1 

(Holt,  Rinehart  and  Winston) 


“The  Case  of  the  Decid  brain  teaser  Your  Voice  and  Mine  1 

Millionaire” 

by  Donald  Sobol 


“The  Case  of  the  brain  teaser  Your  Voice  and  Mine  1 

Hitchhiker” 

by  Donald  Sobol 

“The  Lady  with  the  6-page  short  story  Your  Voice  and  Mine  1 

Missing  Finger” 
by  Elma  Schemenauer 
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“The  Nonconformist” 
by  Robert  Brownstein 

4-page  short  story 

Connections  3: 
Discovering  (Gage) 

“The  Lug  Wrench” 
by  Berton  Roiieche 

4-page  short  story 

Connections  3: 
Discovering  (Gage) 

“A  Hanging” 
by  George  Orwell 

3-page  short  story 

Connections  3: 
Discovering  (Gage) 

“Paid-up  Member” 
by  Will  R.  Bird 

2-page  short  story 

Connections  2: 

Relating  (Gage) 

“Family  Affair” 
by  Richard  Hardwick 

6-page  short  story 

Strawberries  and  Other 
Secrets  (Nelson) 
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